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Introduction

How can teachers in England best be supported in their professional learning and
development, and hence strengthen the quality of pupils’ learning? What does effective
continuing professional development (CPD) look like? How can schools become even better
at ensuring all their teachers receive effective CPD?

Over the last few years many different research and evaluation reports have been
commissioned that look at teachers' CPD from different angles. But are they giving similar
answers to these questions? The General Teaching Council for England (GTC) and the
Association of Teachers and Lecturers (ATL) jointly commissioned a study to bring together
the key messages of these reports. This leaflet presents the main findings of that study.

ATL

the education union

This leaflet is part of the GTC's Teachers’ Professional Learning Framework, which offers a
map of professional development.

Each guide is based on current practice and evidence about a particular activity and designed
to help you maximise your time and to achieve real benefits. See the inside back cover for a
list of the leaflets available.
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Case Study 1

In 2006, the National Foundation for Educational Research
(NFER) evaluated the 2004-05 CPD partnership project between
the GTC, the DfES and 26 local education authorities (as then).
The project examined how local provision of CPD for teachers
could be supported.

In this case study, an LEA supported a school to adopt a new
CPD structure. The aim was to change the culture of CPD in the
school.

The LEA arranged a training event and worked in partnership
with the school to support a new 'coaching' model for CPD and
build the school's own capacity for it.

The new model enabled the CPD needs of individual teachers
to be identified and tailored. This gave CPD in the school greater
relevance and impact.



Research messages about the
local delivery of CPD

Local authorities can help make CPD more effective at school
level, and so aid school improvement. But there is great variation
across the country in how well CPD is conceived and coordinated.

Effective professional development should make full use of input
and support from external sources of expertise. Generally, these
will include teacher educators in higher education institutions and
also professional staff in subject and specialist associations.

Schools and their staff can benefit greatly from collaborative
working between schools to share knowledge and practice,
although there may be a need for some local authority support in
setting up and sustaining appropriate activities.



Research messages about the
role of school leadership teams
and CPD leaders

Head teachers and senior staff play a crucial role in making CPD
more effective, in particular by promoting and supporting it
strategically as part of school improvement.

They can take the lead in creating and sustaining a school culture
and community that openly values the professional learning of
all its individuals.

The GTC Teacher Learning Academy provides recognition of
professional learning undertaken in the classroom or other
settings. For more information about the GTC Teacher Learning
Academy, go to: www.gtce.org.uk/tla

The role of the school CPD leader is becoming increasingly
important. More training and support is therefore needed in the
institutional leadership and management of CPD, and in how to
evaluate its impact.

The GTC’s Connect network supports CPD leaders. For more
information, go to: www.gtce.org.uk/connect

School leaders need to make sure that teachers have the time and
resources they need to make good use of their professional
learning opportunities. School leaders should ensure that
performance management is used effectively to identify them.



Case Study 2

This case study was also quoted in the evaluation of the
GTC-DfES-LEA partnership project.

In this case study a school secured more professional development
for its early career teachers, and strengthened the role of its CPD
leader.

In the first year of the project the school joined a working party
to develop an 'opportunities framework' for teachers early in
their careers. This continued in the second year, when in addition
the school's CPD leader became involved in the GTC's Connect
network.

The school has now implemented the opportunities framework.
There is better school support for teachers early in their careers:
they are assigned mentors, and encouraged to take part in the
GTC Teacher Learning Academy (TLA).

In addition, the school has focused on strengthening the role of
the CPD leader. Through Connect, the school's CPD leader has
been able to collaborate with and share good practice with other
schools.

For more about the TLA and the GTC's professional networks,
see pages 11 and 12.
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The GTC Teacher
Learning Academy

The TLA offers public and professional recognition of teachers'
learning, development and improvement work.

It aims to stimulate learning experiences for teachers which are
effective for them, their pupils, their schools and for the education
service.

It seeks to support learning communities within and beyond
schools that enrich teaching practice and support innovation.

To find out more visit: www.gtce.org.uk/tla

tla

teacher learning academy
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The GTC's
professional networks

Our three networks bring teachers together, put them in touch
with the latest research and resources, and give them influence
over policy developments in each field.

Achieve: for those promoting racial equality and
diversity in schools.

Connect: for those who lead in CPD in schools.
Engage: for teachers starting their careers.

To find out more visit: www.gtce.org.uk/networks

Learning together

GTC
NETWORKS
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The Teachers’ Professional
Learning Framework series

Useful leaflets from the General
Teaching Council for England

TPLF01: Commitment: The Teachers'
Professional Learning Framework

Opportunities for CPD take many forms.
Find out more from the TPLF

TPLF02: Peer observation

Examines how peer observation works best.
Newly revised, with an additional section on
peer observation of newly qualified teachers.

TPLFO03: The learning conversation: talking
together for professional development

Insights into how school learning
conversations work, how to structure them,
and the skills you need.

TPLF04: Learning together:
leading professional development

Insights into the importance of CPD, and what is
involved in being a CPD leader. Specially written
for staff who lead CPD in their school.

TPLF05: Networks: the potential for
teacher learning

Networks within and between schools can bring
many benefits for teacher learning. Written with
the support of the National College for School
Leadership.

TPLFO06: Using research in your school
and your teaching

By engaging in research you can take a lead,
question and reflect on your practice. Find out
more here.

For copies please write to or telephone the GTC's
Birmingham office, details on the back cover. The
leaflets are also available on the GTC website at
www.gtce.org.uk/tplf
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